WEE LEARN CURRICULUM

Research Foundation

It is now known that very young children are competent, active agents of
their own conceptual development.” ~ (NRC, 1999)

The early years are an important period of development. During these early years,
children learn best through active, engaged, meaningful experlences Through these
experiences, young children construct their own knowledge by interacting with their
environments and others. Specifically, it is in prekindergarten through third grade that
children learn to read and write, acquire a basic understanding of content areas, and
develop important dispositions toward learning. Researchers and educators agree that
quality early care and education provides an invaluable foundation for later school and
work success. Whether with parents, relatives, or teachers, young children need
stimulation and nurturing to support appropriate physical, social, emotional, cognitive
and language development. Indeed, the current focus on “leaving no child behind”
clearly demonstrates the nation’s desire to make success in school the norm for all
children?. Itis unquestionably a time in the field of early care and education that school
readiness has become a priority, although a fact of the nation’s K-12 system, a growing
number of states have developed or are now developing standards for younger children
(birth to age five). School readiness is a term used to convey the importance of children
entering school ready for success. It involves schools and communities as well as
families and children.

School readiness is a multidimensional concept. A child’s readiness for school is
not simply a matter of alphabet knowledge, or other predominantly cognitive
accomplishments, as important as those are. Rather, readiness includes social-
emotional abilities, approaches to learning (i.e., dispositions such as curiosity and
perS|stence) and communication skills, as well as motor development and physical
health®. Ongoing research contlnues to confirm the need to think about children’s
readiness for school as multi-faceted®.

Over a decade ago, the National Education Goals Panel established its first
National Education Goal: By the year 2000, all children in America will start school ready
to learn. To reach this goal, the Goals Panel created three objectives for families and
communities: (1) children will have access to high quality preschool programs; (2) every
parent will be a child's first teacher; and (3) children will receive the health care, nutrition,
and physical activities that they need to arrive at school healthy. The Goals Panel also
recognized that school readiness is about more than just the readiness of children; it
also includes the readiness of schools to receive children with different backgrounds
and capabilities®. As perspectives about how children grow and learn broaden, it is also
a time to begin the process of assessing children’s performance related to standards to



ensure children are equipped with the skills and knowledge they will need for their later

life success.

Early Education and Care Standards

“The context in which early childhood programs operate is characterized by ongoing debates
about how best to teach young children and discussions about what sort of practice is most likely
to contribute to their development and learning” (p. 2) (NAEYC, 1996). For many, a viable solution
to the debates and discussions has been the creation of “standards” that serve as a method to
build a common language and vocabulary among professionals and stakeholders.

Historically, the field of early care and
education has focused on one type of
standard — program standard to define
requirements for important features of
services children receive. Recently,
another type of standards has come to
the forefront of policy and practice — child
outcome standards  that  define
expectations for children’s learning and
development’. Standards in early care
and education have been presented in
the following areas:

Program Standards
» Classroom Standards
» Teaching and Curriculum
Standards

Child Outcome Standards
» Content Standards
» Performance Standards

It is important to note that for this review
and discussion, only one area of
standards were used in the analysis.
Performance standards are formal
articulations of what is expected for
children’s growth and development and
differ significantly from the other type of
standards, program standards. Program
standards provide criteria for important
program features such as adult-child
ratios, group size, or curricula. On the
contrary, performance standards are
relatively new in the field. Standards that
articulate expectations for what children

should learn have potential benefits
beyond addressing pressures for
increased accountability7. Performance
standards can clarify expectations for
what should be taught, provide a
common set of expectations for child
outcome goals, and focus attention on
important aspects of children’s growth
and developments. Some suggest that
education, in general, can be improved
by clearly defining what is to be taught,
expectations for what children will learn,
and how they will demonstrate what they
have learned®.

“For those reluctant to use the term
standards, other terms have been used to
address the same intent — essential learning,
desired results, learning and developmental
guidelines, or learning goals. In essence,
each of these terms are used to refer to the
kinds of development and learning that should
be taking place.”

( National Institute for Early Education Research, 2004)

Today, standards have become woven
into the very fabric of the patchwork quilt
we call early care and education. In
2000, 16 states reported early childhood
standards™"; yet in 2005, 43 states have
standards related to young children’s
learning, with the remaining seven in
varying stages of progress.

The relationship between performance
standards and assessments or other
accountability instruments is a



significant  issue. The NAEYC-
NAECS/SDE position statement
suggested that effective standards must
be linked to effective curriculum and
classroom practices and that the
relationship between assessment and
standards must be evident’. In Florida
specifically, the standards for Three-,
Four-, and Five-Year-Old Children were
designed with two main intentions: (1) to
inform curriculum and instruction, and
(2) to improve school readiness (other
intentions nationally include improve
program quality and provide a basis for
instructional assessment)7.

Neuman and Roskos (in press) offer a
statement that summarizes a poignant
and fundamental issue that must not be
overlooked by the professionals and
families invested in ensuring young
children receive high quality care and
gain skills to become lifelong learners.

‘How to retain the traditional strengths of
early care and education and at the same time

to appropriately align it with more formal
educational systems (p. 3).”

Now viewed as a critical component of a
state’s capacity for developing systems

of service delivery for young children and
their families', some argue that early
learning standards have the potential to
help frame content and curriculum,
professional development, and
assessments, for helping children in
early care and education settings to
develop school readiness skills™.
Generally, standards can be thought to
set a basis for comparison; a reference
point against which other behaviors or
issues can be evaluated. As the very
definition implies, a desired level of
uniformity can be achieved by
documenting noteworthy early
achievements made by growing and
developing young children.

For the purposes of this discussion
three varying sets of standards are
presented below. Several
professionals, including members of
professional organizations, researchers,
policy experts, and state groups have
made public their versions of standards
for children ages three to five that
encompass their professional views,
research, and practical knowledge.

Professional Standards

NAEYC Curriculum Standards
Aesthetic, cognitive, emotional,
language, physical, and social

Rationale: Curriculum that is goal-
oriented and incorporates concepts and
skills based on current research fosters
children’s learning and development.
When informed by teachers’ knowledge
of individual children, a well-articulated
curriculum guides teachers so they can
provide children with experiences that

foster growth across a broad range of
developmental and content areas. It also
brings intentionality to planning a daily
schedule that incorporates time and
materials for play, self-initiated learning,
and creative expression, and provides
opportunities for children to Ilearn
individually and in groups according to
their  developmental needs and
interests.

Included in each domain are the
following areas considered important for



inclusion in curriculum: essential
characteristics; social-emotional
developmen; language development;
early literacy development; early
mathematics; scientific inquiry and
knowledge; understanding ourselves,
our communities, and our world; creative
expression and appreciation for the arts;
and physical development and skills.

Indicators of Effective Curriculum:

» Children are active and engaged.
» Goals are clear and shared by all.

» Curriculum is evidenced-based.

» Valued content is learned through
investigation and focused,
intentional teaching.

» Curriculum builds on prior
learning and experiences.

» Curriculum is comprehensive.

» Professional standards validate
the curriculum’s subject-matter
content.

» The curriculum is likely to benefit
children.

Research Standards

National Education Goals Panel
Developmental Domains*

Physical well-being and motor,
social and emotional, approaches
to learning, language, cognitive
and general knowledge

PHYSICAL WELL-BEING & MOTOR
DEVELOPMENT

Rationale: Healthy children enjoy a
freedom that allows them to focus on or
actively engage in experiences crucial to
the learning process. Conversely,
children with significant physical or
developmental problems are forced to
accommodate to discomfort,
dependence, or special arrangements.
They may develop a sense of being
“different” from other children which can
lead to problems in adapting to the
school environment and their special
circumstances or restrictions may inhibit
their ability to develop an appropriate
level of independence“. Il health may
also lead to increased absenteeism
from school due to physical symptoms
or medical appointments, and this can

exacerbate the problems associated
with the universal challenges faced by all
children and the further obstacles
encountered by socially or economically
disadvantaged children. For these
reasons, any amplification of early
development and learning should
commence with attention to physical
health  and motor  development.

General Definition: By assimilating the
overlapping variables presented, as well
as making accommodations for the wide
range of “normal” individual differences,
physical well-being can be assessed in
children using three categories of
criteria. The first category addresses
children’s physical development, and
includes: (1) overall rate of growth; (2)
level of physical fitness; and (3) body
physiology. The second category
addresses children’s physical abilities,
including: (1) gross motor skills; (2) fine
motor skills; (3) oral motor skills; (4)
sensorimotor skills; and (5) functional
performance. The third category
addresses background and contextual
factors, focusing on the conditions under
which development takes place and



including: (1) perinatal context; (2)
caregiving environment; and (3) health
care utilization™,

SOCIAL & EMOTIONAL
DEVELOPMENT

Rationale: Despite the historic difficulty
and the challenges associated with
codifying definitions of social and
emotional development, scholars,
teachers, and practitioners recognize the
intimate relationship between children’s
social and emotional competence and
overall achievement in school and in
later life. Moreover, they recognize that
these domains, while understudied, may
be quite malleable and receptive to
intervention. To that end, scholars have
turned their attention to examining
social-emotional development, and
although still elusive, a consensual
definition and potential markers are
emerging.

General Definition: Emotional and social
development, though entwined
conceptually and practically, can and
need to be separated for this
discussion. Thus, this report shall
regard emotional characteristics as
those that involve the individual’s feeling
states regarding the self and others. In
contrast, social characteristics are those
that involve the interaction of two or more
people, especially interactions with
peers and adults. Social functioning,
then, refers to the interpersonal
relationships and behavior that the
individual establishes with others.

APPROACHES TOWARD LEARNING

Rationale: It is important to consider
approaches toward learning, because
first, the mere acquisition of knowledge,
skills, and capacities is an insufficient
criterion of developmental success and

an insufficient measure of program
accomplishments. Children must be
inclined to marshall such skills and
capacities. For example, possession of
a capacity does not necessarily mean
that it will be used; children have the
capacity to listen, but may or may not
have the disposition to be listeners.
Second, a narrow focus on skills as the
end-product of education may
undermine the disposition to use the
skills. Katz (1992) notes that early drills
in reading while potentially imbuing
certain reading skills may actually quash
children’s desire to be readers.

General Definition: Our analysis
suggests that approaches to learning
are influenced by predispositions that
may be inborn or may be inculcated very
early in the child’'s life. Such
predispositions may reflect: gender,
temperament, and cultural patterns and
values. These predispositions may be
present at birth and set the stage for how
children approach learning situations --
their learning styles. Learning styles are
composed of aggregated variables that
characterize ways of responding across
situations. Learning styles, in contrast to
predispositions, are malleable and
include variables that affect how children
attitudinally address the learning
process: their openness to and curiosity
about new tasks and challenges; their
initiative, task persistence and
attentiveness;  their approach to
reflection and interpretation; their
capacity for invention and imagination;
and their cognitive approaches to tasks.

LANGUAGE DEVELOPMENT

Rationale: Language ability is a highly
valued dimension of early development
and learning as demonstrated by a
survey of kindergarten teachers who



identified language as the area where
most “unready” children had difficulty™.
The ability to communicate competently
with other people is essential to function
effectively within and across the broad
range of activities that characterize
everyday life. Children need to be able to
use language as a tool for
communication to express their own
thoughts and feelings to others and to
receive and interpret communications
from other people. Language plays
an equally crucial role in providing
symbols  for concepts a role
fundamental for cognitive development.

General Definition: By definition,
language development is the acquisition
of linguistic forms and procedures, and
social rules and customs for acts of
expression and interpretation. Such
knowledge has three essential
components: content (meaning), form
(structure), and use (function). These
components of language are formally
called semantics, syntax, and
pragmatics’’. In acquiring language,
children learn words and structures that
articulate ideas to be shared with others
in their community and ways of using
those words and structures to influence
the ideas and actions of other people.
Both the forms of language and the ways
of using them are mutually agreed upon
by the community of language users that
is, they are “conventional.” As such, the
language development dimension is
closely tied to development in the social-
emotional dimension. Further, children
use their language for accessing the
knowledge they already have in order to
gain new knowledge and language is
crucial for conceptual development and
thinking.

Researchers use the term
‘communicative competence” to

describe the complex set of skills
encompassed in human language use
'8 These skills include: (1) knowledge of
the physical and sociocultural setting in
which  communication occurs; (2)
knowledge about persons and their
social roles within settings; (3)
knowledge of the goals of interaction
among persons; (4) skill in performing
sequences of acts involving language to
successfully communicate (achieve
goals); (5) knowledge of the range of
affective elements in communication
(nonverbal communication, tone); (6)
knowledge of the grammatical structure
and meanings of words used in written
or spoken language; (7) knowledge of
the norms of communication that is, the
rules or standards for marking social
relations in communication; and (8)
knowledge of genre--the structures or
forms that communication takes such as
story, formal speech, or casual
conversation. These components of
language development are interrelated
and overlapping; skill in one component
influences and is influenced by ability in
another as well as by past experience
and development.

COGNITION & GENERAL KNOWLEDGE

Rationale: Two influential theoretical
perspectives on cognition are the
landmark works of Jean Piaget (1952;
1954; 1965) and Lev Vygotsky (1978).
Each of these theories assumes that
knowledge results, at least in part, from
children’s construction of their own
understanding through their natural
ability to think about their actions and
through their interactions with other
people, adults, and children. Although
traditional assessments have focused
on evaluating what a child can achieve in
isolation, this theoretical perspective



suggests that a more effective approach
might be to examine what a child can
achieve when performance is supported
by others, and to consider the types of
support necessary for the child to
complete the task successfully.

General Definition: The cognitive and
general knowledge dimension of early

development and learning includes at
least three different kinds of knowledge.
The first is physical knowledge, the
second is logico-mathematical
knowledge, and the third is social-
conventional knowledge.

Adapted from Kagan, S., Moore, E., & Bredekamp, S. (Eds.).
(1995). Reconsidering children’s early development and learning:
Toward common views and vocabulary. Washington, DC: United
States Government Printing Office.

Florida Standards

School Readiness Performance
Standards for Three-, Four- , and Five-
year-old children. Physical health,
approaches to learning, social and
emotional, language and
communication,  emergent literacy,
cognitive development and general
knowledge, and motor development

PHYSICAL HEALTH

General Definition: The physical health
domain of the Florida School Readiness
Performance Standards includes two
kinds of knowledge: physical health and
knowledge of wellness.

APPROACHES TO LEARNING

General Definition: This domain
includes the following areas of early
learning and development: eagerness
and curiosity, persistence, creativity/
inventiveness, and planning/reflection.

SOCIAL & EMOTIONAL

General Definition: This domain
includes the following areas of early
learning and development: self-concept,
self-control, interaction with others,
relationships with familiar adults, and
social problem solving.

LANGUAGE & COMMUNICAITON

General Definition: This domain
includes the following areas of early
learning and development: listening,

speaking, vocabulary, sentences and
structure, and conversation.

EMERGENT LITERACY
General Definition: This domain
includes emergent reading and

emergent writing.

COGNITIVE DEVELOPMENT &
GENERAL KNOWLEDGE

General Definition: This domain
includes the following areas of early
learning and development: Subdomain:
Mathematical Thinking including (1)
mathematical processes, (2) patterns,
relationships, and functions, (3)
analysis, (4) number concept and
operations, (5) geometry and spatial
relations, (6) measurement.
Subdomain: Scientific Thinking
including (1) inquiry. Subdomain: Social
Studies including (1) people, past and
present, (2) human interdependence, (3)
citizenship and government, (4) people
and where they live. Subdomain: The
Arts including (1) expression and
representation, (2) understanding and
appreciation.

MOTOR DEVELOPMENT

General Definition: This domain
includes the following areas of early
learning and development: gross motor
development and fine motor
development.



WEE Learn Curriculum

In large part, the presented standards set forth by NAEYC, NGP, and Florida are
consistent and substantiate the importance of similar issues in young children’s
learning and development. However, the Florida School Readiness Performance
Standards for Three-, Four, and Five-year-old Children varies on several levels.
Although most researchers, educators, and policymakers agree that the presented
domains are essential elements of readiness, there is some debate as to whether
these dimensions are exhaustive”. Further, individuals vary with regard to what they
believe should be included as indicators of the standard to be met on each of these
dimensions.

First, Florida’s standards include additional domains and more firmly demarcate areas
within each domain as specifically separate domains. For example, the NGP presents
physical well-being and motor development as one important domain of young
children’s learning and development. These topics appear as separate domains in
Florida’s standards including: physical health and motor development.

A recent addition to Florida’s standards for four-year-old children was a new domain not
before presented independently. In spring 2005, emergent literacy was added as an
additional domain, now totaling seven. Within this domain, two major indicators were
added: emergent reading and emergent writing.

Following is a presentation of significant findings about how young children develop and
learn in their earliest years. In comparison, the standards presented by the state of
Florida are the most comprehensive and the following discussion will be based on the
following seven domains:

Physical Health

Approaches to Learning

Social and Emotional

Language and Communication

Emergent Literacy

Cognitive Development and General Knowledge, and
Motor Development

YFyYyVYVYVYYY

The discussion focuses on the ideas of why these domains are important, what research tells us
about them, and how the WEE Learn Curriculum puts these understandings into practice.



Physical Health

In an increasingly health-conscience
society, it is important to remember that
physical health and well-being is not
only an issue for adults. Children’s
bodies grow at tremendous rates and
demand several unique needs as they
progress developmentally.
Unfortunately, many children begin life
with health challenges and many more
acquire a health issue as they grow. For
example, about 31 percent of all
kindergarten students (1.2 million) had
at least one health challenge in 1999,
meaning they were either overweight,
behind in their motor skills development,
or in fair or poor health or had a
disability”.

An infant’s physical health begins before
birth. After birth, low birth weight and
infant mortality are important risk factors

to assess. Issues such as early
nutrition, age-appropriate physical
growth, physical safety, appropriate
childhood immunization, and access to
adequate health care also have
important effects on the physical health
of infants®®. For older children (3 - 95),
good nutrition, access to adequate
health care, physical safety, and
immunization remain important
influences on physical health during
early childhood. Preschool children may
begin learning about the importance of
physical activity. Many basic eating
habits are also developed and
reinforced during early childhood. As a
result, measures of nutrition and age-
appropriate physical development are
important indicators of physical health in
young children.

A healthy child whose basic needs have been met is able to focus on,

and/or engage in, experiences crucial to the learning process®’.

The WEE Learn curriculum has several comprehensive and firm examples
woven into daily activities that promote and encourage healthy practices and
safe environments for children. For example, to ensure that children can
perform oral hygiene routines, teachers can introduce the activity of painting
with a toothbrush or sing with the children about brushing. Children are also
taught about unhealthy snacks, as well as, involved in learning healthy

alternatives such as making a fruit salad.




Approaches to Learning

The way a young child approaches
learning results from his or her cultural
and environmental background as well
as child’s individual learning
characteristics. Together, these
influences interact to determine how a
child acquires and understands
knowledge and applies that knowledge
in meaningful ways. All children can and
do acquire knowledge although their
ability to demonstrate what they know
varies because of social, emotional,
physical development, and their
background experiences. How a child
approaches learning is often determined
by the following: openness to and

curiosity about new tasks and
challenges, task persistence and
attentiveness, reflection and
interpretation of experiences,

imagination and invention, and individual
temperament. Each young child’s
approaches toward learning are unique.
Cultural background and experiences
contribute to a child’s approach to tasks

and should be validated and respected.
The social, physical and emotional
development of a child, combined with
experience and ability level help form a
child’s unique approach toward learning.

Some researchers have dubbed this
domain of school readiness as the
newest, least studied, and least
understood domain®*. This domain
refers to the behaviors and strategies
that children utilize when confronted with
learning in the other readiness domains.
The components in this domain are less
concrete including eagerness and
curiosity, persistence, creativity/
intuitiveness, and planning/reflection, yet
the components encompassed in this
domain are applicable for learning in all
other readiness domains. Further,
children’s curiosity and persistence are
supported by adults who direct their
attention, structure their experiences,
support their learning attempts, and
regulate the complexity and difficulty
levels of information for them?®.

Young children perceive and respond to their environment in a variety of ways
based upon their unique combination of approaches to learning. They use a range of
intelligences in interacting with others?®. Children also approach learning based
upon their own individual personality type, as well as their unique temperament
qualities®”.

The WEE Learn curriculum materials are sensitive to the uniqueness of
each child’s approach to new and familiar learning situations. Activities in
units such as I learn through my senses and | can go many places
establish opportunities for children from various comfort zones to explore

and interact with their surroundings.
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Social & Emotional

Feeling that one is contributing
something to others appears to be
especially motivating”®. Learners of all
ages are more motivated when they can
see the usefulness of what they are
learning and when they can use that
information to do something that has an
impact on others?.

A growing body of research has
underscored the importance  of
children’s early social behavior in school
adaptation and achievement®. Young
children entering school with poor social
behavior often have several obstacles to
hurdle including peer rejection, behavior
problems, and low levels of academic
achievement®'.

Most research focusing on children’s
early social behavior and school
achievement has concentrated on social
behavior in general, without specifying

the aspects of social behavior that are

especially important in school
performance.  However, increasing
evidence suggests that aspects of

children’s learning-related social skills
are related to early school performance
and the transition to  school *'. Morrow
(1989) found that according to teachers,
learning-related skills such as listening
to instructions and directions, and
compliance with teacher demands, were
most important for success in
kindergarten.

For many kindergartners, this reality will
be difficult to obtain. In 1999, about 31
percent of all kindergartners (1.2 million)
lagged behind in this domain, meaning
they were behind in several behaviors or
social skills 2.

Researchers find that being socially and emotionally ready for school is
linked not only with more positive academic outcomes and later school

success, but also with positive social and emotional developmen

t33

The WEE Learn curriculum is designed to guide teachers in ensuring that
children’s growing social and emotional needs are supported and fostered.
There are several activities rooted in the importance of exposing children to
their expanding social and emotional worlds, as well as, supporting their

unique needs.

my feelings, and Being thankful.
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Teachers are encouraged to implement
units entitled I make friends at preschool, | can express
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Language & Communication

Communication is a lifelong learning
process beginning at Dbirth. We
communicate in many different ways like
listening, speaking, gesturing, reading,
and writing. Communication abilities
help children to learn, form social
relationships, express feelings, and
participate in everyday activities.

Children, and adults for that matter, learn
about new processes or new
information in the light of what they
already know and understand®. The
critical issue for those who fail to learn is
not one of not being able to learn, but
rather not being able to make sense of
what they are trying to learn.

Given that language and literacy are
constructed by individuals and groups
as part of everyday life, speaking,
listening, reading, viewing, writing and
drawing are social practices that occur in
a range of daily situations. Children

learn what can be said or written, how it
can be said or written, and to whom
under what circumstances, through a
myriad of experiences in a wide range of
contexts™.

The development of communication
skills that include the ability to talk can
be important to young children's later
school success in terms of language
and literacy measures®. The inability to
use language decontextually has been
identified as a contributing factor to the
reading/ writing difficulties of school-age
children  with  language learning
disabilities®’. For young children just
learning to talk who spend hours each
day away from parents or familiar
communication partners, the need to
find ways to bridge child care activities
with home experiences is extremely
important for advancing children's

language development.

The WEE Learn curriculum provides for several opportunities for teachers to
incorporate a variety of language and communication experiences for
children. Throughout the day teachers can involve children in storytelling
with puppets or engaging in active listening games. Children have exposure
to books and can experience music in a variety of activities focused on the

importance of this domain.

12




Emergent Literacy

Learning to read successfully is heavily
dependent on mastery of a number of

basic  perceptual, cognitive, and
language processes, including
phonological, orthographic, syntactic,

semantic, and comprehension skills™.
Recent research (summarized in
Shonkoff & Phillips, 2000) demonstrates
that significant variability in aspects of
children’s early literacy emerges during
the preschool years. Hence there is
increasing recognition that literacy
development starts long before children
begin formal instruction in school and
that later reading success is powerfully
affected by the skills children acquire
during these formative years.

Emergent literacy refers to the earliest
signs of interest in and abilities related

to reading and writing®. By the time a
child enters formal schooling, they have
already developed a diverse range of
literacy skills. An emergent approach to
literacy recognizes that much more is
involved in literate behavior than simply
decoding letters and words®*'. Emergent
literacy encompasses children’s oral
language skills, story comprehension,
and print concepts, as well as the
prototypical letter recognition skills. It is
important to note that children’s
experiences at home and in early care

and education settings contribute
significantly to  young  children’s
language and emergent literacy
abilities™.

Research demonstrates that one of the most important teaching strategies
for children between birth and age five is reading aloud using a style that
engages them as active participants*’.

The WEE Learn curriculum provides for several ongoing and daily activities
grounded in the importance of children’s emerging literacy skills. There is
guidance for incorporating a book and listening center. Activities include
talking about books and looking at books with a range of subjects and

domain-specific lessons.
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Cognitive Development & General Knowledge

Children are active and inquiring beings,
and their cognitive development, whether
toward optimal or disordered outcome,
is not linear and can be affected by a
multitude of factors both before and
during childhood. Theorists have offered
the idea that children move through
stages of development whereas a
child’s organized ways of making sense
of his or her experiences change with
his or her age43.

In every situation a child is placed, he or
she interprets his or her experiences in
different environments with a range of
innate and learned skills. Children’s
cognitive development involves a host of
intricate  functions critical for later

success including aspects of thinking

physical
imagination.

coordination,
Virtually all

language,

from attention, memory and
categorization skills to complex problem
solving43.

The capacities for the brain to develop
begin in the womb and extend into
adolescence. Some experts state that
the brain continues to develop and
generate new pathways far into
adulthood. Cognitive development is
intimately linked to the development of
emotions, language, and physical
development. The sensory qualities of
the environment and infant interactions
with it enrich a child’s ability to
intellectually connect previous
experiences with new information and
newly acquired ills*,

Between the years of two and six, children gain in a wide variety of skills —
perception
theorists
contributes importantly to these changes*’.

logical thinking and

agree that brain maturation

Several components of the WEE Learn curriculum incorporate important
cognitive-relevant areas to ensure children have opportunities to exercise
their cognitive development. Children are encouraged to explore their
environments and be inquisitive through a variety of activities in units such as
I can discover spring, Outdoor fun, and Signs and symbols. Children are
encouraged to play memory games, work puzzles,

identify familiar faces in their families, sort patterns, and

play guessing games.
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Motor Development

The development of motor
competencies during infancy and
childhood are dependent upon and
influenced by the growth and maturity
characteristics of the child interacting
with his or her  environment.
Environmental opportunities and
restraints for movement interact with the
biological bases of growth and
maturation to determine a child’s unique
path toward movement and success in
gaining much needed gross and fine

motor development skills*.

Motor development involves muscle
control. It is the process through which a
child acquires movement patterns and
skills. It is a continuous process of
modification that involves the
interactions of several factors including,
but not limited to, the physical growth
and behavioral characteristics of a child
and new movement experiences45. All of
these factors do not occur in a vacuum,;

rather they take place in the context of the
physical and sociocultural environments
within which a child grows and develops.

There are several features of early motor
development such as reflexes of infancy,
development of upright posture and
independent walking, and development
of other movement patterns. Fine motor
control, or small muscle movement,
refers to such abilities as manipulation
of materials and tools, hand dominance,
and eye-hand coordination. Gross motor

control, or large muscle movement,
refers to such characteristics as
balance, coordination, purposeful

control, and stability of body movements
and functions. The development of
reaching and grasping provides an
example of how motor skills start out as
gross, diffuse activity and move toward
mastery of fine movements such as the
pincer grasp (Berk, 1996, p. 188).

Interactions supporting physical development should foster the uniqueness of
each child with recognition that the development of gross and fine motor skills is

a complex mix of genetics, environment, and interrelated with other domains of

development“.

The activities embedded in the WEE Learn curriculum allow for many
opportunities for children to move, jump, climb, play, and interact on a

physical level that

development.

promotes

their
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Conclusions

The importance of high-quality early childhood education (ECE) provided in play groups,
preschools, and kindergartens in preparation for formal education in primary schools is
widely acknowledged. In particular children from disadvantaged families are thought to
benefit from an early introduction into an educationally enriched environment®. Ideally,
children would enter kindergarten engaged in school, with good health, and W|th age-
appropriate social development and cognitive skills. And, ideally, children would
maintain their engagement in school and physical well-being throughout their early
school years, while developing their social skills and advancing their cognitive
achievement.

Research is affirming that young children are capable of understanding more complex
concepts than once believed®. Our youngest learners eagerly seek information through
observation and experimentation, and from an early age they develop incredibly
sophisticated ideas of how the world and those around them work*’. Quality early care
and education settings deploy children’s natural inclination to Iearn and encourages
their understanding of essential concepts about their environments*

The WEE Learn curriculum not only offers cognitive challenges to the young children
exposed to their framework, but also incorporates individual and age-appropriate
practices. The WEE Learn curriculum is solidified on its base of concrete experience
and focus on relationships, communication, and exploration of the environment. It is
clearly evidenced that the curriculum is thoughtfully planned, comprehensive, cohesive,
and integrated across each domain.

The WEE Learn curriculum provides systematic learning opportunities in language and
early literacy, mathematics, science, social studies, the arts, physical development, and
personal and social development. The curriculum is relevant to children’s everyday
experiences and highlights the importance of the family’s role in linking a child’s early
experiences to the world around them.
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